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1 Executive summary

Deliverable 4.3.2 contains the “Guidelines for teachers - final version” produced within
the ENhANCE project (result R-IV). The guidelines are produced under WP4 as a
result of Task 4.3. A preliminary version of the guidelines was released at M21, and
then updated and finalized taking as an input the experience gained during the project
and the evaluation carried out within Task 6.3.

The guidelines contain indications and methodological recommendations for teachers
on how to use and customize the tools proposed by the project, as well as how to
identify the most adequate teaching and learning methods for the delivery of the
activities.

Even if this was not envisaged in the project proposal, the evaluation carried out in
Task 6.3 has pointed out the guidelines would gain in terms of accessibility and
readability if we moved them in an online format. Moreover, we have considered that
having the guidelines in the form of a hypermedia document (instead of a ‘static’
document), would guarantee easier updating in the future, thus fostering maintenance
and sustainability. For this reason, we have decided to release this final version of the
guidelines as a hypermedia that can be browsed online (https://oot.enhance-
fcn.eu/courselview.php?id=25). The present document is intended as a technical
annex of D4.3.2.

In accordance with the first version (D4.3.1), the guidelines are structured around
topics integrated with scenarios by means of explanatory video-tutorials. These
guidelines will remain as a legacy for any teacher willing to design innovative online
educational interventions in the field of family and community nursing training.

In the following section, this document introduces the guidelines. Then, the specific
topics (as well as the related scenarios) in which the guidelines have been organized
are presented in detail, to clarify how these guidelines are structured. Finally, the online
space where the guidelines are hosted and published is presented, along with the
information to access it.
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2 Introduction

In the context of the ENNANCE Project, a set of guidelines for teachers (Result: R-1V)
were produced within WP4 (Task 4.3), with the aim to support any teacher to take
up the tools and methods proposed by the project, to design and deliver innovative
online teaching in the context of family and community nursing.

Originally (i.e., in the project proposal), the guidelines were expected to be released in
a paper format and this was done for the first release of the Guidelines (D4.3.1,
delivered at M21). Following the results of the evaluation occurred in Task 6.3, though,
we understood the Guidelines would benefit in terms of readability if they were
available as a hyper-media document. This will also guarantee further maintenance
and sustainability in the future. Note that a similar approach is adopted in the project
also for the “Guidelines for VET providers” (D3.2.2) that will be delivered within WP3.
For this reason, the final release of the guidelines is made available in a free and open
online space. To access the Guidelines, use the following URL: https://oot.enhance-
fcn.eu/courselview.php?id=25 (no registration is required).

The guidelines contain indications and methodological recommendations for teachers
on how to use and customize the tools proposed by the ENhANCE project, as well as
how to identify the most adequate teaching and learning methods for the delivery of
online activities.

In the project the Guidelines have been conceived as a package to be used along with

the "Guidelines supporting the design of local curricula" (D3.2.2), so to drive the design

of an entire course from the "European Curriculum for Family and Community Nurses"

(D.3.1.2), down to the localized curriculum and then to the specific teachings of the
course. In this sense, these Guidelines represent the final step of the design (micro-
design level), for teachers to plan, deliver and evaluate innovative online learning

activities.

Note that in these Guidelines we will often refer to the Open Online Tool (OOT), an e-

learning platform that has been developed in the project and equipped with specific
functionalities aimed to support family and community nursing education. The OOT is
free and open and any teacher can consider taking it up. In any case, given that it is
based on Moodle, many of the indications contained in these Guidelines are valid if

you are using Moodle or other similar Learning Management Systems.

Even if conceived in the project framework, the Guidelines have been generalized
to support the design of innovative online nursing education in any context; so
they are also an independent toolkit that can be a reference for any teacher willing to

improve online learning provision in online nursing education.
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2.1 From the first version to the final release of the Guidelines

As already mentioned, the first version of the guidelines was released as D4.3.1 at
M21.

Starting from October, 15th 2019, those Guidelines were made available to the
teachers of the project during the follow up of the teacher training path (see:

https://oot.enhance-fcn.eu/course/view.php?id=20). More specifically, the follow up

was dedicated to all the perspective teachers involved in the ENhANCE pilot courses
in Italy, Greece, and Finland, with the aim of providing them with step-by-step
instructions and suggestions on how to use and take the most from the ENhANCE
outcomes, to proceed with the micro-level design of innovative teaching and learning

activities to be delivered in their own pilot teachings.

Based on the feedback received by target groups under the evaluation activities carried
out in the context of WP6 — particularly, Task 6.3 Overall Tools Evaluation® — the first
version of the guidelines was updated and finalized as they are presented in the
present document. The main indicators used for evaluation were: Usefulness,

Usability, Clarity, Efficacy, Overall satisfaction after use.

For more details about the evaluation process which led to this final version of the
guidelines, please refer to “D6.3 - Evaluation Report: Online Tool and Guidelines

targeting VET teachers and trainers”.

! Note that D6.3.2 will be officially delivered at M38 but - in order to allow taking on board the
feedback received from the target users - Si4lLfe (who is Task 6.3 leader) provided the main
results of the evaluation in advance.
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3 Structure of the Guidelines

The structure of the Final version of the Guidelines reflects the one already adopted in
the first version (D4.3.1). This assumes that at the micro-design level, teachers need
to make decisions regarding several aspects: some of them derive directly from the
macro-design level, others are more specific and guided by the peculiarities of the
knowledge domain concerned.

These decisions may regard:

e The main features of an online course fostering collaboration and meta-
reflection

e How to support online communication

e How to support collaboration among FCNSs in an online course

e How to support practice sharing among FCNs in an online course
e How to design an effective student assessment in an online course
e How to facilitate personalization for students

e How to pave the way for the valorisation of students’ prior (non-formal/informal)
learning, in such a way that the institution can validate and then recognize it

e How to support not only formal, but also non-formal and informal learning

e How to promote self-regulated learning and FCNs’ continuous professional
development

e How to support students’ motivation and engagement
e How to create Open Contents for FCN training

Thus, the Guidelines are structured into three levels:

e Topics = each topic addresses and tackles one of the items mentioned above.
e Scenarios = scenarios are possible solutions/suggestions for each topic.
e Pills = video tutorials explaining the technological functionalities of the Open

Online Tool to implement the scenarios mentioned above.

In the following sub-sections, topics and related scenarios are briefly presented. A
short introduction is provided for each topic, while for further details about the related
scenarios and video-tutorial, you should refer to the complete version published online.
Please keep in mind that topics are independent from one another, so a teacher can

choose to start from any of them and none of them is mandatory.

10
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3.1 What are the main features of an online course fostering

collaboration and meta-reflection?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-2

Within the Technology Enhanced Learning research field, many researchers have
pointed out the importance of an accurate design process when a teacher proposes
online learning activities, especially if s/he wants to foster collaboration and self-
regulated learning. Particularly, in the last decades the field of Learning Design has
devoted considerable attention to the variables at play when a teacher plans and

manages online learning activities [1] [2].

Without any ambition to be exhaustive, in the following you can find very practical

suggestions you might take into account, when designing your online course.

Three different scenarios are proposed for this topic, as presented in Table 1:

Scenario: 1A

Title: Providing students with orientation materials

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1839
Scenario: 1B

Title: Fostering students’ socialization

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1840
Scenario: 1C

Title: Promoting students’ meta-reflection

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1841

Table 1 - Scenarios for Topic 1

3.2 How can | support online communication?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-3

In online learning, the technology mediates communication between all the actors
involved in the learning process. Thus, technologies can be used to support at a
distance both traditional teaching activities, such as lectures, and also more innovative
teaching practices. As to the latter, recent research on the way learning takes place
has determined a shift from a vision of teaching as knowledge transfer, to one where

learners take an active and even proactive stance and thus build their own knowledge

11
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by interacting with peers and experts. In this “socio-constructivist” vision of learning,
people learn by negotiating meanings and sharing practices [3] [4]. This vision of
learning is important not only for formal learning contexts, but also for informal, lifelong
learning. In particular, it is at the basis of a modern conception of continuous
professional development in many fields, including medical science. The affordance of
today's technologies, and in particular of the Web, lend themselves very well to
implement teaching and learning processes aligned with socio-constructivist ideas,
because the web augments people’s ability to reach out for peers, colleagues, experts

and other resources, thus giving rise to new forms of collaboration.

Roughly speaking, web-based communication can be synchronous or asynchronous.
These modalities have distinct features that lend themselves to different types of
teaching and learning scenarios, ranging from transmissive scenarios, to collaborative
ones. Depending on the learning outcomes set for your students and on the contextual
constraints, you will need to choose when to use the one or the other. The following

two scenarios will support your choices.

Two different scenarios are proposed for this topic, as presented in Table 2:

Scenario: 2A

Title: Synchronous communication

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1842
Scenario: 2B

Title: Asynchronous communication

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1843

Table 2 - Scenarios for Topic 2

3.3 How can | support collaboration among FCNs in my online

course?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-4

“Simply put, collaboration entails working together toward a common goal”. Based on
this simple definition, [5] engages in a discussion of how collaborative learning takes
place, how teachers can scaffold collaborative learning processes, and how the
differences between online and offline communication affect collaborative learning
processes. However, according to [6], designing an online collaborative learning

experience is a “daunting challenge”. The reason is that “truly collaborative” learning

12
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processes are not easy to achieve. Especially if by “truly collaborative” we mean that
there should be not only a joint enterprise (the “common goal” mentioned above), but
also a mutual engagement of all participants to achieve that goal. This difficulty is
corroborated by the experience of many online teachers and students who have
witnessed failed attempts to start up online collaborative learning processes.
Sometimes, collaboration simply does not take off due to lack of participation, some
other times, people participate but contributions to the discussion are too shallow or
efforts are too isolated so that there is no negotiation of meaning and no convergence
towards the goal. The truth is that in most cases setting up a forum to host a discussion
is not enough to ignite collaboration. There must be a clear definition of the common
goal, i.e. the artefact that participants should produce together, and a clear plan about
how to proceed. In other words, each participant should know, especially at the
beginning, when, where, how and with whom they should work [7]. In time, research in
learning design and collaborative learning has come up with the definition of a number
of "collaborative techniques", i.e. structured methods to scaffold group interactions, in
terms of time, social structures, technology to be used and task to be performed. These
collaborative technigues have been derived from similar methods already consolidated
in face-to-face settings. Some of the most well-known are: Peer Review (see Scenario
3A — Peer Review), Jigsaw (see Scenario 3B - Jigsaw), Role Play (see Scenario 3C —
Role Play), Pyramid (see Scenario 3D — Pyramid), and Debate (see Scenario 3E —
Debate).

Even when none of the above techniques is used, the decision making process about
the Task to be accomplished, the Technology that can be used, the Time needed for
each phase of work and the structure of the Team is the core of the learning design
process for collaborative learning. The “4Ts model” describes how decisions are made,

considering the reciprocal influence of these 4 variables [8].

In the following scenarios you can find the description of a number of collaborative

techniques, as well as indications on how to design them.

Note that - in any case - online collaborative activities need to be launched and
monitored, by an online tutor, a person who is in charge of triggering the discussion,

facilitate the communication and in general help the groups to achieve the objectives.

In the following scenarios you can find the description of a number of collaborative
techniques, as well as indications on how to design them. Five different scenarios are

proposed for this topic, as presented in Table 3:

13
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Scenario: 3A
Title: Peer Review
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1844
Scenario: 3B
Title: Jigsaw
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1845
Scenario: 3C
Title: Role Play
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1846
Scenario: 3D
Title: Pyramid
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1847
Scenario: 3E
Title: Debate
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1848

Table 3 - Scenarios for Topic 3

3.4 How can | support practice sharing among FCNs in my online
course?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-5

Practice sharing is an essential element at the basis of continuous professional
development, especially in knowledge-intensive fields, i.e. fields where declarative
knowledge is not sufficient to be a competent professional, because complex problem-
solving abilities and other high-level cross-sectional competencies like ethical conduct
are also essential. Medical practice is one such field, as doctors, as well as nurses,
everyday face challenging issues that require not only up-to-date evidence-based
medical knowledge, but also the ability to fully understand the complexity of the
patients’ health conditions and well-being to make decisions about how to deal with
them. Family and Community Nurses (FCNs) are no exception to this, with the
additional difficulty determined by the potential isolation of those who work “alone in
the field”. Web-based technology, however, can be of great help in practice sharing

because it allows the creation of virtual “communities of practice” [9] of FCNs who can

14
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keep in touch and share their experiences, discuss the problems they face and the

solutions they adopt with peers, as well as experts who can support them remotely.

However, the attitude and ability to participate in these communities cannot be taken
for granted. The self-regulated learning skills needed to take advantage of technology
for professional learning must be developed during FCN training and are as important
as the medical competence because they ensure life-long learning. Some authors [10]
have proposed a framework to describe the type of behaviours that are adopted by
self-regulated learners in knowledge intensive professions: the 4Cs framework. This
framework distinguishes between 4 types of behaviours: “Consume”, “Create”,
“Connect” and “Contribute” behaviours (see also T9 “How can | promote self-regulated
learning and continuous professional development of FCNs?” and the related scenario
9A “The 4C framework” for details about the 4Cs). These are the behaviours FCNs
should develop to practice during your course, in order to become able to self-regulate
their own learning in their profession. These behaviours represent the actions that are

at the basis of practice sharing.

One scenario is proposed for this topic, as presented in Table 4:

Scenario: 4A
Title: Case Study
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1849

Table 4 - Scenarios for Topic 4

3.5 How can | design an effective student assessment in my online

course?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-6

The issue of assessment is central in view of outcomes achievement. Assessment
should be considered from the very beginning, therefore from the moment the teacher
starts designing his/her teaching; assessment should be aligned with the learning

objectives and the teaching method adopted.

Here, we do not intend to tackle the discourse about assessment from a theoretical
viewpoint, our purpose is to provide practical suggestions related to online learning

assessment.

The first aspect to be considered can be the adoption of formative and summative

assessment, in this sense we can give these general recommendations:

15
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Formative assessment is always valuable, in case of on-line learning it allows the
student to get a clearer perception of his/her progression in the course
(strengths/weaknesses) and the teacher can adjust the subsequent activities
accordingly. For this reason, we suggest the introduction of formative assessment

activities in your online course.

Summative assessment in on-line courses can be carried out in several ways (e.g.,
assignments, quizzes, etc.); the result of the summative assessment usually
compounds the results of the (oral and/or written) final exam and is thus taken into

consideration to draw the student’s final marks.

Another important aspect to be considered is the alignment between assessment and
the envisaged learning outcomes (knowledge, skills, competences): even though in
most online courses quizzes are used to assess the student’s learning outcomes, this
method can provide limited information, especially if the course aims to develop also

skills and competences.

In the following scenarios, you can find practical suggestions about how to design

assessment in your course.

In the following four scenarios (see Table 5), you can find practical suggestions about

how to design assessment in your course.

Scenario: 5A

Title: Teacher assessing knowledge

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1850
Scenario: 5B

Title: Teacher assessing skills/competences

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1851
Scenario: 5C

Title: Teacher assessing collaborative activities

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1852
Scenario: 5D

Title: Peer Assessment

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1853

Table 5 - Scenarios for Topic 5
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3.6 How can | facilitate personalization for my students?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-7

Personalised learning is a potential approach to meeting educational needs and may
provide new alternatives that foster the learning capacity of individual learners [11]
[12].

There may be different levels of personalisation within a training intervention.
Personalised learning should be considered in terms of its multiple dimensions: the
personalisation of why something is to be learned, of how it is to be learned, of what is
to be learned, of when is to be learned, of who is involved in the learning, and of where

the learning takes place [13].

Technologies can be effectively used for providing individual support and guidance to
students, especially with respect to what is to be learned, that is the flexibility of the

learning pathway and the access to the learning content.

Without any ambition to be exhaustive, in the following you can find very practical
suggestions you might take into account, when designing your personalised learning.

One scenario is proposed for this topic, as presented in Table 6:

Scenario: 6A
Title: Personalising learning pathways and learning contents
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1854

Table 6 - Scenarios for Topic 6

3.7 How should | pave the way for the valorisation of my students’
prior (non-formal/informal) learning, in such a way that my

institution can validate and then recognize it?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-8

Validation of non-formal/informal learning can be defined as "the process of
confirmation by a competent authority that an individual has acquired learning
outcomes acquired in non-formal and informal learning settings measured against a
relevant standard and consists of the following four distinct phases: identification
through dialogue of particular experiences of an individual, documentation to make

visible the individual’s experiences, a formal assessment of those experiences and
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certification of the results of the assessment which may lead to a partial or full

qualification” (European Commission, 2020).

In this context, we will mainly tackle the former two stages, which envisage your
students to provide evidence of their prior knowledge and you reviewing and possibly
recognizing the related learning outcomes. To allow this, some e-learning platforms
(such as the OOT) allow your student to submit evidence with respect to one or more
Learning Outcomes. Subsequently, you as the teacher - in the case of a positive
assessment of this evidence - may decide to totally or partially recognize the
achievement of their Learning Outcomes. This can help you better understand your
students’ prior knowledge and actual needs, thus supporting you to create

personalized paths for them (to learn more about Personalization, see topic 6.)

To provide you with practical suggestions, in the following we drew some scenarios

regarding the points mentioned above.

To provide you with practical suggestions, in the following we drew some scenarios

regarding the points mentioned above (see Table 7):

Scenario: TA

Title: Viewing your students’ evidence(s)

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1855
Scenario: 7B

Title: Reviewing your students’ evidence(s)

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1856

Table 7 - Scenarios for Topic 7

3.8 How can | support non only formal, but also non-formal and
informal learning?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-9

When you are teaching the course, you and your students are mostly engaged in what
is called "formal learning”, namely a situation that was conceived and structured
specifically for learning, with established goals and objectives, that usually happens in
(or is organized by) a training institution, in a structured way, often with the issue of an

official certificate.
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Nevertheless, learning may also happen outside the formal learning environment, in

other daily-life situations. Here we talk of ‘non formal’ and ‘informal’ learning.

According to ECVET Glossary: “Non-formal learning is not provided by an education

or training institution and typically does not lead to certification; however, non-formal

learning is intentional on the part of the learner and has structured objectives, learning

time and learner support”. On the other hand, “Informal learning results from daily

activities related to work, family life or leisure, it is not structured and most often does

not lead to certification; in most cases, informal learning is unintentional on the part of

the learner.”

In order to support non-formal/ informal learning, in your course you can:

e value non-formal and informal learning within your module/teaching; to do so,

you can consider promoting students’ submission of evidences of their prior

(non-formal and informal) learning (see Topic 7).

e promote the practice of both non-formal and informal learning among your

students; this may hopefully lead to the construction of a professional

community (not only outside your module/teaching, but even outside the formal

learning environment), thus fostering professional development and sharing

professional experiences. To do so, you can consider inviting your students to

“attend” the informal spaces of the Web (in social media) which can be used

for non-formal/informal learning, with a view on professional development.

To provide you with practical suggestions, in the following we drew some scenarios

regarding especially the last of the points mentioned above.

One scenario is proposed for this topic, as presented in Table 8:

Scenario: 8A
Title: Encouraging non-formal and informal learning
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1857

Table 8 - Scenarios for Topic 8

3.9 How can | promote self-regulated learning and continuous

professional development of FCNs?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-10
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Self-regulated Learning (SRL) has been defined as the process through which an
individual actively and consciously controls his/her own learning in terms of cognition,
motivation and affect, and behaviour [14] [15] [16].

Arguably the most well-known model of SRL is Zimmerman ‘s model and it concerns
how SRL takes place in academic contexts, i.e. in formal learning. This model sees
SRL as a cyclic process entailing three phases: forethought, performance and self-

reflection.

However, SRL takes place in informal learning contexts too. Professionals learning, in
fact, increasingly relies on the individuals’ control of their own learning, up to the point
that - besides making decisions about the how and when to learn - they decide in full
autonomy what they want to learn. Some authors, in this case, prefer to use the term
“Self-Directed Learning (SDL)” [17].

In informal contexts, learning often intertwines with work, as people develop their
competence through practice in real contexts. Professional development in the
workplace is radically different from learning in academic contexts, and so is SRL.
Regardless of whether they use the term SRL or SDL (the distinction between the two
is still quite blurred in scientific literature), studies of how SRL takes place in
professional learning communities acknowledge the fact that the process is mostly

based on practice sharing and make heavy use of today’s technology [18].

The 4Cs framework [10] [19], for example, distinguishes between 4 different types of
behaviours which take place when the individual participates in professional learning
networks: these are called “Consume”, “Create”, “Connect” and “Contribute”

behaviours.

In your course, you can promote the enactment of these behaviours, so that students

introject them and will then continue putting them in practice when at work.

One scenario is proposed for this topic, as presented in Table 9:

Scenario: 9A
Title: The 4Cs Behaviours
URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1858

Table 9 - Scenarios for Topic 9
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3.10 How can | support my students’ motivation and engagement?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-11

Motivating and engaging students is important especially in online learning courses,
where relationships with the teacher, colleagues and contents are mediated by

technology, and are experienced as less ‘direct’ than in face-to-face contexts.

Gamification, that is the application of game elements in non-gaming contexts [20], is
recognized as able to affect these two aspects mentioned above, even though cannot

be considered a sort of panacea.

To provide you with practical suggestions on how to implement gamification in your

course, we have drafted two scenarios (see Table 10).

Scenario: 10A

Title: Gamification with storytelling elements

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1859
Scenario: 10B

Title: Gamification with points and badges

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1860

Table 10 - Scenarios for Topic 10

3.11 How can | create Open Contents for my FCN training?

URL: https://oot.enhance-fcn.eu/course/view.php?id=25#section-12

The notion of “Open Content” describes a creative work that others can copy or modify
freely, without asking for permission. Usually, such kind of content is released by the
author under a “Creative Common” (CC) license. Translating the concept of open
content into education, we can more properly speak of “Open Educational Resources”
(OERs). OERs can be defined as teaching, learning, and research resources that
reside in the public domain or have been released under an intellectual property

license that permits their free use and/or re-purposing by others.

In your course you will need to prepare teaching materials for your students. You can
prepare them by yourself or you can re-use materials created by others. In this latter
case, you must be aware of the licenses for the use of these materials, especially if
they are copyrighted materials. Are you sure you can reuse them? How? With what

limitations?
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In addition, you can ask the students themselves to produce learning materials,
individually or as a group, and these outputs could become learning materials for future
students in other courses (so Open Contents in themselves). All these materials
produced by you or by your students could be organized and collected in a digital

archive, freely and openly accessible, which would facilitate sharing.

To provide you with practical suggestions, in the following we drew some scenarios

regarding the points mentioned above.

To provide you with practical suggestions, in the following we drew some scenarios

regarding the points mentioned above (see Table 11).

Scenario: 11A

Title: Creating Open Educational Resources

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1861
Scenario: 11B

Title: Sharing Open Educational Resources

URL: https://oot.enhance-fcn.eu/mod/page/view.php?id=1862

Table 11 - Scenarios for Topic 11
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4 The online space for the Guidelines for teachers

The Guidelines for teachers have been published and are available from the web. To

access the Guidelines, use the following URL: https://oot.enhance-

fcn.eu/courselview.php?id=25 (no registration is required, as the Guidelines are open

and free).
The home page of the Guidelines is presented in Figure 1.

= v ENhANCE OOT Courses  englich (=n) ~ You are currently using guest access (Log in)

m D4.3.2 - Final version of the guidelines for teachers

3 1. What are the main . B R
N Home / Courses / Resources for VET Teachers / D4.3.2
features of an

online/blended course
that fosters
collaboration and self-

regulated leaming?

Guidelines for

[ 2 How can | support At the micro-design le will need to take decisions regarding a number of aspects: some of them will directly derive from the macro-

online communication? design level (in this case they will derive by your FCN National Curriculum), others will be more specific and guided by the peculiarities of the

knowledge domain concerned.
[ 3 - How can | support

In particular, these decisions might regard:
collaboration among

FCNs in my 1. What are the main features of an online/blended course that fosters collaboration and self-regulated learning?
online/blended course? 2. How can | support online communication?
3. How can | support collaboration among FCNs in my online/blended course?
[ 4. How can | support 4. How can | support practice sharing ameng FCNs in my online/blended course?
practice sharing among 5. How can | design an effective student assessment in my online /blended course?
FCNs in my online/ 6. How can | facilitate personalization for my students?
blended course? 7. How can | pave the way for the valorisation of my students’ prior (non-formal/informal) learning, in such a way that my institution can
validate and then recognize it?
[ 5. How can | design an 8. How can | support non only formal, but also non-formal and informal learning?
effective student 9. How can | promote self-regulated learning and FCNs’ conti p i
assessment in my 10. How can | support my students’ motivation and engagement?
online /blended course? 11. How can | create Open Contents for my FCN training?

If you want to know more abaut one (or more) topic, just follow the related link.
Topics are independent from ane another, so you can choose to start from any of them and none of them is mandatory.

Within each topic. you will find some introductory theoretical explanations about the concept(s) addressed. Moreaver, you will find a number of
scenarics, containing suggestions on how to practically implement the theary into yeur own teaching/module.

In each scenario, you wil also find video tutorials explaining the technical functionalities of the Gpen Online Tool that you will need to use.

6. How can | facilitate
personalization for my
students?

7. How should | pave
the way for the

valorisation of my In an attempt to support you in the final phases of design and preparation of their modulesfteachings, we provide here a final checkiist.
students’ prior (non- Before leaving this area and proceed with the delivery of your teaching(s)/module(s), we strongly suggest you to go through it.
formalfinformal) NOTE: this is both for pilot coordinators and teachers!

learning, in such a way

that my institution can © Checklists

validate and then

Figure 1 — Home page of the online space for the guidelines

4.1 How to access atopic (example)

To navigate one topic in detail, one can access it by clicking the direct link on the main
menu presented at the top of the home page. Then, the page will scroll down to show
the specific selected topic. In Figure 2, for example, topic 6 “How can | facilitate

personalization for my students?” was clicked.

Alternatively, topics can be reached by selecting and clicking them through the menu

on the left of the page.
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he Guidelines supporting the design of local curricula in D3.2.1, that presents po

Figure 2 — Topic 6 “How can | facilitate personalization for my students?”

4.2 How to access a scenario (example)

To navigate one scenario in detail, one can access it clicking the direct link on the main
menu presented in the related topic section. Then, the page of the scenario will open.
In Figure 3, for example, “Scenario 6A - Personalising learning pathways and learning
contents”, under topic 6 “How can | facilitate personalization for my students?”, was

clicked. Also, in the page the explanatory instructional/tutorial video/s is/are presented.

= [ ENNANCE OOT Courses

= 04

’ &
o
a
o
3 6. How can | facilitate - - =
personalization for my
— . o
3
L 4
<
~
o
<
(2]
[PeeS | it —

Figure 3 — “Scenario 6A - Personalising learning pathways and learning contents”, under topic
6 “How can | facilitate personalization for my students?”
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